PAGE  
[image: image1.png]


[image: image2.wmf] 



INTERAMERICAN COMMITTEE ON EDUCATION
OEA/Ser.W/XIII.6.6

VI MEETING OF CIE AUTHORITIES
CIDI/CECIE/Inf.2/06
AND EXECUTIVE COMMITTEE





17 April 2006

April 27-28, 2006







Original: English
Washington, D.C.

International Certification in Early Childhood Education and Care via Online Training

17th Street and Constitution Avenue, N.W. Washington, D.C. 20006

Project Profile

What:  A Certificate Program in Early Childhood Education for practicing teachers, consisting of a one-semester Diploma in Early Childhood Education and (in stage II) the preparation of a two-semester Certificate as a Specialist in Early Childhood Education. A large percentage of the training would be delivered on-line, with ongoing technical assistance and support.
Rationale:  Research on the development of the human brain in the past ten years underscores the importance of the early years (especially the first six years of life) for all further learning.  In Latin America and the Caribbean, as in other world regions, public authorities are putting significantly greater emphasis on early childhood care and education (ECCE) as a long-term investment in national development.  At the IV Meeting of Education Ministers of the Americas (Tobago, August 2005), virtually every minister cited early childhood education as a high-priority policy topic.  The World Bank and Interamerican Development Bank have indicated their intentions to emphasize investment in early childhood education as a key priority in education loans over the next decade. Their research demonstrates that the rate of return on investment in early childhood education is higher than that in any other level of education or training.
World leaders have committed themselves
 to universal enrollment in primary education. Net enrollment ratios in the countries of Latin America and the Caribbean vary widely but on average about half of the population from 3 to 6 years is enrolled, and enrollment is growing.  Nonetheless, while quantity of coverage increases, there are serious issues regarding quality, and particularly with the lack of specialized preparation for teachers in early childhood education.  In Latin America, a small number of countries have large proportions of their ECCE teachers certified in preschool education, while in countries like Nicaragua, Panama, Ecuador and Trinidad and Tobago, not only are teachers not certified, there are no specialized programs to prepare early childhood education teachers.  This project aims to meet a part of the need for specialized training for teachers of young children through an innovative, participatory training program delivered largely online.
As can be seen in Annex 2, gender differences in formal public early childhood programs, on average in the region, are not significant.  The Project could include gender parity as a topic within the curriculum and require statistics on participants and children in classrooms that they teach to be disaggregated by gender. 
The Division of Education and Culture of the OAS/OEST has ample experience in the field, backed up by a network of nearly 2,000 institutions across the region.  Also pertinent is the experience of the Hemispheric Project in Teacher Training, which could be linked to developments in this project.  Institutions of renown would be partnered with teams of teachers in the same sub region.  The project is projected to last for two full calendar years.
Project Objectives:

General project objective: Improve the quality of early childhood education in Latin America and the Caribbean by offering specialized training and certification for practicing teachers. 

Specific project objectives: 
Overall: Develop and launch a one-year certificate program ("Specialist”) in Early Childhood Education tailored to the needs of Latin America and the Caribbean, with an intermediate Diploma (grantable after one semester).  The bulk of the training would be delivered on-line and through distance education, with quality control and support provided through on-site technical assistance.  Eventually, a successful project could be expected to provide the basis for a Master’s Degree in early childhood education.
Objectives for Stage I: International Diplomate in Early Childhood Education
i. To develop a pilot one-semester (four month) Early Childhood Education diploma program. (See annex 1 for notional curriculum topics). Prepare overall project plan, evaluation plan, and background documents; establish coordinating group.

ii. Select universities to participate in program development that, in addition to having experience and prestige in this specialty, accept the priority of certifying teachers in distant and/or disadvantaged communities. 

iii. Continuously evaluate the advances of the pilot experience and to demonstrate the feasibility of its full development. One evaluation specialist will be part of coordinating group.

iv. To seek additional partner agencies or donors. 

Objectives for Stage II: International Certificate as Specialist in Early Childhood Education
i. Based on the results of the first stage, expand and strengthen the diploma program to provide greater coverage in each participating country in Spanish-speaking subregions. Begin the experience in Brazil and Caribbean subregions.
ii. Prepare project plan, evaluation plan, background documents to expand the pilot diploma program to a one-year Specialization in Early Childhood Education. Establish coordinating group and develop materials.
iii. Evaluate the pilot implementation of the one-year Diploma and prepare the evaluation design of evaluation for the Specialization, identifying advances and challenges. 

Description of Activities:  Develop terms of reference; invite a select group of eight Latin American universities with expertise in early childhood education training to bid to develop the program; select one or two (or a consortium of several universities) per target country in each subregion. Prepare a work plan and carry out the development phase, including developing a modular instructional program with its learning objectives, contents and sequencing of studies, delivery platform, and assessment instruments, as well as an overall evaluation of the project.  Invite target countries to participate, giving priority to less developed countries. Systematize the experience for use by other universities and countries.

Work could begin in early 2006 with the first group of students enrolling in August 2006 or February 2007.  Participants would be practicing teachers with at least five years of experience in early childhood education, but without specialized studies in early childhood.  Student registration could be accomplished on-line once prerequisite credentials are verified and a telephone interview conducted.  

Mode of instructional delivery:  A combination of in-person and distance education. The one-semester diploma would consist of 80 hours per month for five months. Classes would consist of expert presentations, student practice exercises and applications for each module, on-line access to professor by chat or email, access to an electronic library, CD with basic course information, etc. Assessment of student progress would be carried out on-line at four different periods, with an in-person assessment at the end (applied in-country), and students successfully completing the program would be certified (ideally, participating countries would have agreed to concede specific monetary and no monetary rewards for successful completers).
Expected outcomes/results:  Personnel specialized in early childhood education to improve the quality of service; experience and instruments available for program replication elsewhere.  Specific products would include overall program design; the program modules; online exercises and other materials; the technology platform; and evaluation instruments.  More specifically: A minimum of  400 teachers in eight countries (50 each) with Diploma in Early Childhood Education.
Expected results at the end of Stage I:

i. A minimum of 400 teachers (50 per country) with advanced training in early childhood education, with international certification from the OAS.  
ii. A network of public and private universities with teacher-advisers responsible for the development, monitoring and evaluation of the certificate program in each participating subregion. 
iii. Eight OAS/University agreements, establishing the commitment of both parties to develop the project in conjunction with public education authorities and employing distance education techniques. 

iv. Programming, monitoring, supervision and evaluation of the pilot project in the eight countries.  

v. Curriculum modules, teacher-trainer guides, multimedia and print resources developed.
vi. An evaluation report on Stage I results.

vii. At least one additional agency or organization joining the experience as a partner. 

An initial informal assessment of capacity in the region would indicate the following possible distribution (for illustrative purposes only).  Names listed below are of individuals whose institutions have indicated interest in participating in the program should they be selected. 
	Sub region
	University/institution 
	Status/Program
	Contact Name
	Observation

	Southern Cone
	Paraguay Catholic University, Ministries of Education  of Women
Brazil, in association with UNESCO Brazil 
Universidad Central de Chile
	Postgraduate program 

Ministry of Education
Graduate Program
	Vice Rector, Nina Villalba 

Alexandra Scheneider/Osmar Terra
Maria Victoria Peralta
	Chile would serve as advisor.

	Central America
	U Evangélica del Salvador.

UNIBE Private university of  Dominican  Rep.
Thomas More, private university Nicaragua


	Graduate School
School of Education
Education Program
	Juan Roberto Cañas

Margarita Heissen, director

Silvio de Franco
	In association with Ministry of Ed.
In association w/Ministry of Ed.
In association w/Universidad National Hurricane and Education Ministry


	Caribean
	President of the Inter-American Education Committee in Trinidad & Tobago
	Ministry of Education
	Marva Ribeiro
	Contacts in other countries to be identified

	Andean subregion

	Perú Universidad Cayetano Heredia

Venezuela 
	Graduate program
Ministry of Education
	Manuel Bello, Dean
	Other associates to be identified.

	North America
	México Universidad Pedagógica Veracruzana State University of Xalapa 
	Master’s Program

	Rector Marco Salas Martínez

Dean, Isabel Soberano Cruz 
	Work with indigenous teachers



An initial analysis of data in Annex 2 suggests that the countries with the greatest need for this type of program due to the low proportion of specialized teachers include Nicaragua, Brazil and Uruguay in Latin America and Trinidad and Tobago, Grenada, and Guyana in the Caribbean.
When adding to this analysis indicators of repetition and dropout in the early school grades, which may indicate greatest need for early childhood education programs, we find: Brazil, Argentina, Colombia and Uruguay in South America; Nicaragua, Guatemala, El Salvador, Costa Rica and the Dominican Republic in the Central America Region, and Trinidad and Tobago, Belize, St. Kitts and Nevis, Grenada and Guyana, in the English-speaking Caribbean.  But the final country selection would be carried out within the scope of the initial activities of the project.  One of the project’s first tasks would be to confirm need and interest of the countries.

Expected results at the end of Stage II:  

i.      The initial program will have been expanded to cover approximately 100 teachers per country in each of ten Countries (1,000 teachers total).

ii.     A one-year Early Childhood Education Specialization relying heavily on distance education will have been designed, implemented, and evaluated. 
iii.
Curriculum modules, teacher-trainer guides, multimedia and print resources for the one-year Specialization program;
iv. An evaluation report on Phase II results, focused on assessing the future possibility of implementing a full one-year Specialization in early childhood education and, in future, a Master’s degree in Early Childhood Education.

Timeline:  2006 – 2007, including completion of two full Diploma course cycles and preparation of the Specialization course.
Estimated Proposed budget:  
US$214,616 for Year 1.  
US$215,600 for Year 2.  
Total Years 1 and 2:  US $430,216 (Canadian $499,050)

Participating teachers (or their sponsoring organizations) would pay a modest fee to participate.  Detailed budget is attached.
OEST Counterpart funding, in-kind: 
40% time of one education specialist in year 1; 30% in year 2; 10% time per one Education Chief. 
In Kind for Year 1: US$ 20,000; Year Two US$ 40,000 (interns, translation, documents, equipment, OEST Web Page and ECD World Bank/OEST Web , The Portal of the Americas).
Other potential partners/founders:  Participating countries (ministries of education), bilateral donors, UNICEF, IDB, World Bank, participating universities, NGOs, others.
NOTE:  If the project is approved for funding, the OAS/DECST will solicit support to develop, in Year Two, a Symposium with Early Childhood Education and Care specialists from the 34 member countries to disseminate and discuss the results of the first year of the project, to enrich the contents of the modules as needed, and determine possible next steps at hemispheric level.  Invitees will include experts from the region’s universities, international organizations, and researchers. In addition, selected specialists from other world regions could be invited, given that 2007 will provide an extra boost to early childhood education and care through UNESCO (the EFA World Monitoring Report for 2007 focuses on the topic) and other international organizations. Support will be solicited from the OAS reserve subfund for education.
Annex 1
Notional curricular contents to obtain the International Diploma in Early Childhood Education 

-
Background and history of initial, preschool or early childhood education.
- 
Theoretical, scientific and conceptual bases for the human development view (from initial conception up to entrance to the primary education system). Neuroscience and other research.
-
Holistic attention from different dimensions: health, nutrition, environment, education, psychology.
-
Family: culture and external as well as internal relations.  Methodologies, evaluation, materials. Gender equity concepts for both sexes.

- 
The curriculum and evaluation, quality criteria: diversity, holistic, relevance, pertinence. Quality indicators.  Ongoing evaluation and continuous improvement.
-
Pedagogical practice as an answer to 21st century challenges. Different modalities of attention: formal, non formal.

-
Analysis of successful experiences world-wide and in the hemisphere
- 
Use of information and communication technologies by the teacher 
- 
Innovative experiences: putting theory into practice. 

- 
Specialized bibliography, existing information and networks 
- 
Opportunities for further study (master’s studies, doctorate, post degree).

-
Other contents according to the evaluations and needs of the students. 
Annex 2:  PERTINENT BASIC INDICATORS
	Countries
	Enrollment/Female % 2002- 3 ****
	Trained Female teachers ECD%
	Repetition 1stGrade ***   %
	Dropout rate 1st. Grade %
	Private Enrollment 

as a % of total 

Enrollment /2001

	Antigua & B.

Argentina

Bahamas

Barbados *85.1

Belize*68.9

Bolivia**(81.2)

Brazil

Canada

Chile

Colombia

Costa Rica

Cuba

Dominica

Domin/Republic

Ecuador* (69.3)

El Salvador

Grenada

Guatemala

Guyana*(37.6)

Haití 

Honduras

Jamaica

Mexico

Nicaragu*(29.4)

Panama*(37.4)

Paraguay

Peru

Saint Kitts

S. Lucia

S. Vincent

Suriname

Trinidad & T.

United States

Uruguay

Venezuela
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49

49

51

49

49

48

49

49

49

48

47

49

50

50

50

50

49

---

50

50

50

50

49

49

50

46
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49

50

49

49
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              -----

            ------
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             54.0
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---
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----

---                  4.6                   9.6                 10..9                 10.0                 13.5                   6.0                   1.9                   5.4

---

---                  10.7

---               18.6                  12.6


	-----

2.5

---

2.6

11.9

9.7

6.1

----

----

18.9

 1.8

9.4

7.3

4.7

12.5

16.1

7.1

13.9

----

----

----

---

3.9

18.8

4.9

9.6

5.5

11.3

----

----

---

---

---

3.0

---


	100.0

 28.2

 79.5

18.4

100.0

24.2

 28.7

45.7

40.5

14.7

100.0

 38.3

 46.2

20.6

52.2

19.3

 0.1

88.8

10.2

16.8

19.3

 28.5

 15.5

 64.4

100.0

 45.8

100.0

 44.6

 18.1

 18.4

	Average Latin* America and the Caribbean (74.9)
	49% declared.
	              76.0 
	10.0
	5.8 in EFA

8.75 %  declared
	45.2


EFA Global Monitoring Report 2005/Data 2001         ** Include Males in high % 

*** Data are from 1999-2000 # Report from the Catholic University, Asuncion, Paraguay. 67% are teachers graduated in Primary or Elementary.

**** Global Education Digest 2005 (Pag 38…) 
Annex 3:  Research and Studies References:  

1.  DAVID L. KIRP, a public policy professor at UC Berkeley, is writing a book, "Before School," about the universal preschool movement.

On vocabulary tests, children who attended state-supported preschools scored 31% higher than a similar group of youngsters who didn't participate — the equivalent of three months of learning. On tests of early math skills, the state preschoolers outscored their peers by 41%. A recent study of state pre-kindergarten classes in Tulsa, Okla., showed essentially the same result.  December 7, 2005

2.   Canadian researchers at the University of Montreal and McGill University have reported on a longitudinal study that examined the relations of maternal autonomy support to children's school adjustment. 

"Autonomy support and other parenting dimensions were measured when children were 5 years old.  School measures were teacher-rated academic and social adjustment and achievement in reading and math in grade 3 . . . .  Autonomy support was positively related to grade 3 adjustments (social and academic) and reading achievement.  Maternal emphasis on school performance was positively related to achievement measures but negatively related to social adjustment.  Maternal use of rewards and praise was unrelated to grade 3 school measures.  Finally, supplemental analyses revealed that autonomy support was associated with greater consistency in children's adjustment across social and academic domains as well as higher overall adjustment.  These results highlight the developmental significance of parental autonomy support in early childhood." 

Joussemet, M., Koestner, R., Lekes, N., and Landry, R.  (2005, October).  "A longitudinal study of the relationship of maternal autonomy support to children's adjustment and achievement in school."  Journal of Personality, 73, 5, pp. 1215-1236. 
3. Several studies indicate that children from disadvantaged homes experience gains of larger magnitude, stemming from exposure to preschool centers, compared with the degree of benefits exhibited by children from middle-class families (Burchinal, Campbell, Bryant, Wasik, & Ramey, 1997; Campbell & Ramey, 1994; Magnuson, Ruhm, & Waldfogel, 2004). Center programs also may benefit English-language learners differentially, given that these children are less likely than others to experience the types of early literacy practices in the home which have been found to facilitate early language and cognitive development (August & Hakuta, 1999; Snow, Burns, & Griffin, 1998). 
University of California. Presentation at the Association for Policy Analysis and Management, Washington, D.C. – November 4, 2005. This paper has undergone peer review and will appear in Economics of Education Review

* Teacher Male in small % increased the total Male and Female teachers.


� The Education for All Goals from Dakar and the Millennium Development Goals.
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